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Abstract. The study aimed to address the adaptation of didactic methods for children with special educational
needs in the context of inclusive education. The methodology included document analysis, comparison of teaching
methods, observation of children’s interaction with the adapted materials, and statistical analysis of the data. The
study analysed statistics from the Albanian Ministry of Education on the number of children with special needs,
the level of their integration into mainstream schools, and the provision of adapted teaching materials to schools.
The analysis of educational standards and international recommendations, including the UN Convention on the
Rights of Persons with Disabilities and UNESCO principles, was used to assess the role of regulatory documents in
the development of inclusive education. Eight criteria covering objectives, structure, compliance with international
standards and innovation were used to evaluate documents related to the adaptation of methods for children with
special needs. Based on this assessment, the strengths and weaknesses of each document were identified, which
became the basis for developing recommendations for improving inclusive education. The results of the study
demonstrated the effectiveness of adapted didactic methods for children with special needs in different countries.
Methods based on inclusive technologies, multisensory approach and differentiated learning provide a more
accessible perception of the material and improve the learning process. Visual and tactile materials, as well as
interactive technologies, contribute to the development of students with special needs and increase their activity
in the learning process. The results also confirmed the need for further adaptation of educational programmes to
ensure equal opportunities for all students. The practical significance of the study is determined by the improvement
of methods and resources for teaching children with special needs

Keywords: pupil development; adaptation of learning; teaching methods; socialisation of children; complete
education

INTRODUCTION

Adaptation of didactic methods for children with special
needs in primary education classrooms is an important
aspect of ensuring equal opportunities for all students.
Inclusive education involves creating conditions that en-
able every child, regardless of their physical, mental or
emotional characteristics, to receive a full education. Con-
sideration of specific needs of students is a key factor in
developing effective teaching methods. As such, teachers
should use individualised approaches that optimise the

learning process and ensure maximum development of
students with special needs. In addition, teaching meth-
ods should account for the diversity of students, including
children with hearing, visual, developmental and other
physiological or psychological disabilities. This requires
teachers to understand the specifics of each category of
learners, as well as to have different tools and methods
to adapt learning. In addition, it is important to use tech-
nologies and materials that help children better perceive
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information, as well as create a favourable psychological
climate in the classroom.

Numerous researchers addressed the issue of adapt-
ing didactic methods for children with special needs in
primary education classrooms. For instance, E. Avramid-
is et al. (2019) investigated the relationship between the
attitudes of teachers towards inclusion, their self-esteem
towards inclusive practices, and their willingness to im-
plement mutual support methods among students. The
authors highlighted the importance of supporting teachers
in implementing inclusive practices to ensure equal oppor-
tunities for all students. M.E. Alonzo Rezabala & J.S. Vil-
lafuerte (2019) analysed adaptations in teaching children
with special educational needs in the context of English as
a second language, analysing methods that contribute to
the successful implementation of inclusive education in
the context of language barriers.

A. Bushati (2021) addressed the lack of attention to
children with additional support in classrooms and the
impact of this phenomenon on their learning opportu-
nities in Albania. Y. Estevez Arias et al. (2022) highlight-
ed the need to train teachers to handle the challenges of
curriculum adaptation for inclusive education, as well as
the need to develop their skills in this area. J.M. Fernan-
dez-Batanero et al. (2022) investigated whether primary
school teachers have the necessary training to use tech-
nology when working with students with disabilities.
S. Hassani et al. (2020) compared different approach-
es to organising school interventions that promote the
participation of students with disabilities. F. Hellmich
& M.F. Loeper (2019) investigated children’s attitudes
towards peers with learning disabilities and the role of
parental behaviour and interaction experiences. F. Hell-
mich et al. (2019) investigated the role of teachers’ at-
titudes and beliefs in implementing inclusive practice
in primary school classrooms. O. Hnoievska et al. (2022)
focused on techniques for adapting academic subjects for
primary school students with special educational needs
in Ukraine. J. Juvonen et al. (2019) explored the chal-
lenges and opportunities for promoting social inclusion
in educational institutions, including the impact of the
school environment on the integration of students with
different needs.

The study aimed to develop a mechanism for the correct
use of didactic methods for children with special needs in
primary education classes. The objectives of the study were:

1. To analyse the existing approaches and methods of
adapting curricula for children with special needs in prima-
ry education in Albania and compare them with those used
in Greece and Italy.

2. To evaluate the effectiveness of using interactive
platforms and text-enhanced learning materials in the
process of teaching children with special needs in primary
school in Albania.

3. To develop recommendations for improving di-
dactic tools and methods to ensure more effective inclu-
sion of children with special needs in primary education,

considering international experience and the needs of the
national education system.

MATERIALS AND METHODS

The analysis method was used to analyse statistics from
World Vision (2021) on the number of children with special
educational needs, the level of their integration into main-
stream schools, and the provision of adapted teaching ma-
terials to schools. Educational standards and programmes
aimed at inclusive education were analysed, as well as in-
ternational guidelines, including the UN Convention on
the Rights of Persons with Disabilities and the principles
defined by UNESCO (2020; 2024) on inclusive education.
The documents were characterised according to eight key
criteria, used for a comprehensive assessment of their role
in the development of adaptation of didactic methods for
children with special needs. The first criterion was the goals
and objectives of the documents that determined the stra-
tegic direction of their impact on education and inclusion.
The second criterion was the structure of the documents,
which assessed the logical construction, coherence and
detail of the content. The third criterion was compliance
with international standards, particularly the UN Conven-
tion on the Rights of Persons with Disabilities. The fourth
was practical orientation, which reflected specific tools or
methods proposed to achieve the goals. The fifth criterion
was the coverage of the target audience, i.e., an analysis
of the extent to which the documents considered different
categories of children with special needs. The sixth was the
accessibility of the materials, including their adaptation for
practical use by teachers and school administrators. The
seventh factor was feasibility and financial support, which
assessed the ability of the documents to be implemented in
the existing environment. The eighth was the innovative-
ness of approaches, which determined the level of interac-
tivity and the use of the latest technologies in the methods
described in the documents. These criteria were used to
comprehensively assess both the strengths and weaknesses
of each document, forming the basis for developing prac-
tical recommendations for improving inclusive education.

As part of the study, a comparative analysis of exist-
ing methods was conducted to adapt didactic methods in
neighbouring countries, in Greece and Italy. In Greece, the
method of synthesis was used to characterise the method-
ology “Employment of Technology for Inclusive Learning”,
which included adapted teaching materials and special
pedagogical technologies to support children with special
needs. In Italy, the Montessori Method was considered,
which provided for a multisensory approach to learning
using tactile, visual and auditory materials for the develop-
ment of children with special needs using the descriptive
method (American Montessori Society, 2024). Based on the
case study in Albania, the methodology of “Differentiated
Learning” was described, which was based on an individual
approach to each student and the use of facilitated texts
and visual materials to facilitate the learning process and
improve the learning of the material. These methods were
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chosen to provide a comprehensive approach that consid-
ered both theoretical analysis and practical experience,
which was used to conclude optimising didactic approach-
es in primary education.

RESULTS AND DISCUSSION

The importance
of inclusive education in primary school
Inclusive education is one of the key areas of develop-
ment of the modern educational system, as it ensures the
right of every child to equal access to knowledge and the
opportunity to participate fully in public life. It is based
on the principles of equality, fairness and recognition of
diversity, creating conditions for children to learn regard-
less of their physical, cognitive or social characteristics. A
particularly important stage is the introduction of inclu-
sive education in primary school. During this stage, ba-
sic knowledge, skills and social competencies are formed,
which are the basis for the child’s further development.
Primary school is the foundation for not only academic
achievement but also for cooperation, communication
and tolerance skills. Inclusive education at this stage not
only opens opportunities for children with special edu-
cational needs but also contributes to their socialisation,
adaptation and integration into the community. For all
students, inclusion is a source of empathy, tolerance and
understanding. It creates an awareness among children
that diversity is an integral part of social life and that
help, and support are important values. Co-education in
an inclusive environment helps to overcome stereotypes
and build a culture of mutual respect and solidarity. One
of the most important aspects of inclusive education is
the adaptation of teaching methods. This creates a com-
fortable learning environment for each child, consider-
ing the different individual needs of students. Children
with different types of disabilities may require specific
approaches to the pace of learning, learning formats or
assessment methods. For instance, children with hearing
impairments may need to use sign language, subtitled vid-
eos or interactive visual materials. Children with autism
are supported through clear lesson structure, the use of
visual timetables and gradual inclusion in group activities.

In terms of disability prevalence, approximately 10%
of children aged 2-17 in Albania have significant function-
al impairment. These impairments cover aspects such as
vision, hearing, mobility, learning and social interaction.
The data is based on a World Vision (2018) survey of more
than 13,000 families, which shows the scale of the prob-
lem. Many children face difficulties in communication and
behavioural regulation. Access to services for children with
disabilities in the country remains limited. The study deter-
mined that only a small proportion of children have access
to the necessary medical, educational and rehabilitation
assistance. The lack of a sufficient number of specialised
educational institutions, limited resources and insufficient
public awareness create barriers to the integration of chil-
dren into society.

Concerning the quality of services provided to children
with disabilities, the study determined a gap between the-
oretically proclaimed standards and their practical imple-
mentation. Parents highlighted the low level of profession-
alism of some staff, insufficient equipment of centres and
the lack of long-term strategies to support children. These
aspects point to the need to improve the quality of servic-
es, accessibility and effectiveness of support for children
with disabilities in Albania. The analysis of the adaptation
of curricula for children with special needs demonstrates a
significant variety of approaches and methods used in dif-
ferent countries, including Albania. In Albania, the process
of adapting curricula in primary education is based on inter-
national recommendations and national initiatives aimed
at ensuring inclusion and access to quality education for
all students. The support system for children with special
needs is aimed at integrating them into mainstream schools
and adapting the educational process to meet their needs.

One of the key approaches in Albania is the use of in-
dividual educational programmes. These programmes are
developed for each student, depending on individual ca-
pabilities, needs and developmental characteristics. Indi-
vidual educational programmes include the adaptation of
teaching materials, changes in assessment methods, and
the creation of flexible class schedules. In addition, the use
of technology to improve access to information is empha-
sised, including specialised software, audio materials and
devices for children with visual or hearing impairments.
Albania is also implementing support systems for teachers
and caregivers. Teachers are trained in inclusive education
to develop their skills in working with children with special
needs. At the state level, there are professional develop-
ment programmes covering interactive teaching methods,
communicative approaches and differentiated learning.
These measures aim to create a favourable educational
environment for children with disabilities. The integration
of children into the social environment is of great impor-
tance. In Albania, there are programmes of involvement in
extracurricular activities, including sports, artistic and cul-
tural events. This contributes not only to socialisation but
also to the development of key competencies in children,
such as communication, teamwork and creativity. However,
the provision of material and technical resources for cur-
riculum adaptation is insufficient. Schools face limited ac-
cess to resources, including specialised teaching materials
and equipment. In addition, the level of teacher training
in some regions of the country remains uneven, making it
difficult to implement inclusive initiatives.

The practical experience of Albania shows that the im-
plementation of adapted curricula is a complex but impor-
tant process that requires a comprehensive approach. Suc-
cessful adaptation depends on the coordination of efforts
between government agencies, educational institutions,
non-governmental organisations and parents. This experi-
ence can be a useful example for other countries seeking to
ensure the inclusion of children with special needs in the
educational process. An important element of adaptation
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is the use of special teaching materials and technologies.
These can include enlarged fonts for children with visual
impairments, interactive tasks for students with attention
deficit hyperactivity disorder or sensory games for children
with motor disorders. Teachers in inclusive classrooms
should have the skills to approach each child individual-
ly, developing programmes that address specific needs.
Adaptation of didactic methods involves not only chang-
ing the way information is presented but also the methods
of assessment. For instance, oral answers can be replaced
by written assignments, and complex exercises can be re-
placed by a series of successive stages. It is important that
children feel part of a team, even if their tasks or assess-
ment methods are different. Inclusive education in primary
school is not just a step towards equality, but a method for
building a more open, supportive and humane society. It
helps every child achieve their goals while remaining part
of the community and lays the groundwork for positive
change throughout the education system.

Documents such as the Convention on the Rights of
Persons with Disabilities and Optional Protocol (2006) and
Inclusion in Education: Leaving no Learner Behind (UN-
ESCO, 2024) are important for the development of inclu-
sive education, including for children with special needs.
They define strategic guidelines for creating a system that
guarantees equal access to quality education. In particu-
lar, the UN Convention emphasises the right of everyone
to education without discrimination and the provision of
conditions that consider the individual needs of students.
The UNESCO document focuses on the implementation of
inclusive approaches that help to avoid the exclusion of
any category of children from the educational process.

These documents are based on structured principles
that aim to ensure equality in education. They emphasise
the need to create infrastructure adapted to the needs of
children with disabilities, develop special curricula, and
use interactive platforms and visual materials. Both sourc-
es offer specific recommendations for the involvement
of educators, civil society organisations and government
agencies in ensuring inclusion. The documents demon-
strate a global understanding of inclusion as a necessity
for sustainable societal development. They account for dif-
ferent social, economic and cultural contexts so that their
recommendations can be adapted to the specific needs of
countries, including Ukraine. The documents also high-
light the role of international cooperation in ensuring
quality education for all, which is particularly relevant in
the context of challenges related to conflict or crises. Such
documents increase attention to the social integration of
children with special needs, contributing not only to their
professional development but also to the overall enrich-
ment of the educational environment. They offer effective
mechanisms for monitoring and evaluating the implemen-
tation of inclusive practices, making them a versatile tool
for education reforms.

Children with special needs have a variety of needs
that can affect their learning process. One of the most

common types is visual impairment, which can range from
a slight decrease in visual acuity to complete blindness. It
is difficult for these children to navigate in space, read and
write, therefore it is necessary to use special techniques
and adapted teaching materials, such as Braille or tactile
aids. Another type is hearing impairment, which can be
of varying severity, from mild to advanced hearing loss.
For these children, visual and gestural methods of com-
munication are important, as well as special devices such
as hearing aids. In the educational process, gestures, sign
language or special programmes for speech development
are often used. Autism spectrum disorders include a variety
of developmental disorders characterised by difficulties in
social interaction and communication, as well as repetitive
behavioural patterns. Children with autism may have a lim-
ited understanding of other people’s emotions and are ex-
cluded from group interactions. Structured classes, a clear
sequence of actions and an individual approach are espe-
cially important for such children. Children with cerebral
palsy face problems with motor activity and coordination.
They may have difficulty walking, using their hands, and
performing everyday tasks. These children require special
physical therapy and adaptations to the educational pro-
cess to ensure maximum independence. Attention deficit
hyperactivity disorder is a disorder characterised by diffi-
culty concentrating, impulsivity and hyperactivity. Chil-
dren with attention deficit hyperactivity disorder may have
trouble completing tasks, staying on task, and controlling
their emotions and behaviour. They require individualised
approaches to the organisation of the learning process,
creating a structure that helps to maintain attention and
encourages learning.

Children with special needs face numerous learning
difficulties that depend on the nature of their characteris-
tics. Children with visual impairments often face problems
related to limited access to textual information. They have
difficulty reading and writing due to small print or lack of
appropriate devices. In addition, navigating the classroom
space and interacting with peers can be a challenge as well.
Special adaptations are needed for these children, such as
materials with larger print, audiobooks or digital devices
with voice-over functionality. An assistant can help nav-
igate the classroom or complete assignments. Children
with hearing impairments have difficulty understanding
oral information, which makes it difficult to understand
instructions, and explanations and communicate with
teachers and classmates. They often face delays in learn-
ing to speak, which limits their ability to fully participate
in the learning process. The use of visual cues, subtitles
in videos, sign language or hearing aids can significantly
improve their learning experience. Children with autism
spectrum disorders often have difficulty socialising, com-
municating and adapting to new circumstances. Changes
in routines or unexpected situations can cause them anx-
iety or confusion. They have difficulty working in groups
and understanding verbal information. These children
need a clear structure to the learning process, including
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the use of visual timetables, support cards or individu-
al programmes. Incentives and routines can help reduce
their stress and improve learning performance. Children
with cerebral palsy face physical limitations that affect
their ability to complete tasks and interact with materials.
For instance, they may find it difficult to write, use school
equipment, or participate in sports or physical activities.
Physical support, access to special equipment (e.g., touch-
screen computers) and adapted materials should be pro-
vided for these children. Children with attention deficit
hyperactivity disorder usually have difficulty concentrat-
ing, completing tasks and regulating their emotions. They
can be impulsive, which prevents them from following

rules and working in a group. Teaching these children re-
quires a clear lesson structure, short tasks, frequent breaks
and positive reinforcement for good behaviour. Interactive
teaching methods can improve their engagement in the
process. Each type of special educational need is accom-
panied by specific difficulties that require an individual-
ised approach and adaptation. The creation of conditions
that consider these peculiarities contribute to the success
of such children in learning and their harmonious devel-
opment. Table 1 shows different types of adaptations for
different educational needs, which help to create optimal
conditions for the learning and development of children
with special needs.

Table 1. Types of adaptations for different educational needs

Type of special
educational needs

Examples of adaptations

Methods of education

Visual impairment
function

Use of enlarged print, embossed dot books (Braille),
audio materials, digital devices with text-reading

Use of tactile and audio aids, audiobooks, and
accessible visual materials

Hearing impairment

Including subtitles in video materials, using sign
language, fitting hearing aids, visual signals

Visualisation of educational material, use of graphs,
diagrams, interactive whiteboards, inscriptions

Autism spectrum
disorders

Clear lesson structure, reduction of stimuli, use of
visual timetables, support cards

Develop individual training programmes, introduce
a system of incentives, and use routine tasks.

Attention deficit disorder

Division of tasks into shorter stages, taking frequent
breaks, using organisational tools (timers, planners)

Using interactive methods, involving children in
activities that require movement

Cerebral palsy (childhood
cerebral palsy)

Adapted written assignments (printed forms),
special technical aids (e.g., touch-screen computers)

Individual support, use of additional time to
complete tasks, physical support

Source: compiled by the author based on A. Wullschleger et al. (2020)

Albanian schools face a significant challenge in the in-
tegration of technology into the learning process, as the
current state of technological resources in educational in-
stitutions is insufficient. This limitation underscores a gap
that places Albania at a disadvantage compared to neigh-
boring countries such as Greece and Italy, where techno-
logical advancements in education are more pronounced.
The implementation of interactive learning methods could
serve as a crucial step in bridging this gap and modernizing
the Albanian education system.

Comparative approaches to the adaptation

of didactic methods in different countries

Adaptation of teaching methods is an important aspect of
inclusive education, as accommodates different needs of
students with special educational needs. One way to adapt
is to change the form of tasks. For children with hearing
impairments or communication disabilities, oral tasks
can be replaced with written or interactive ones. For in-
stance, instead of a traditional oral survey, interactive ex-
ercises can be used where the student engages with visual
or audiovisual materials. This ensures that information
is accessible to all children and tailored to their individ-
ual needs. Another way to adapt is to reduce the number
of tasks or divide them into smaller stages. For children
with special needs, such as attention deficit disorder or
autism spectrum disorders, many tasks can be difficult to
complete. Therefore, the task can be divided into several

smaller parts so that the student can gradually complete
them and achieve success. This reduces overwhelm and
helps to maintain interest in learning. For students with
developmental delays, it is important to provide addition-
al instruction. Teachers can give clearer and more detailed
instructions for tasks, explaining each step of the process.
This allows such children to better navigate the learning
material and avoid misunderstandings. Visual cues are also
particularly useful for children with hearing impairments.
The use of pictures, diagrams, graphs, videos and even
sign language can make the learning process much easier
for these students. Visual cues help to better perceive and
absorb information, compensating for the lack of auditory
perception. These adaptation methods help to create an
inclusive environment where every child can receive the
support they need to succeed in school, regardless of their
characteristics and needs.

The study conducted a comparative analysis of didac-
tic methods adapted for inclusive education in different
countries, including Greece, Italy and Albania. In Greece,
the methodology “Employment of Technology for Inclu-
sive Learning” was described, which aims to support chil-
dren with special educational needs. It includes the use
of adapted teaching materials that consider the peculiar-
ities of the perception of students and special pedagogi-
cal technologies. These technologies provide access to
educational content through interactive platforms, multi-
media resources and integrated support systems. In Italy,
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the Montessori Method, which is based on a multisensory
approach to learning, was analysed (American Montesso-
ri Society, 2024). This approach involves the use of tactile,
visual and auditory materials to develop the cognitive abil-
ities of children, including students with special needs.
The methodology aims to stimulate independence, develop
creativity and build problem-solving skills in a favourable
learning environment. Albania has studied the Differenti-
ated Learning methodology, which is based on individual-
isation of the educational process. This methodology offers
the adaptation of learning tasks, the use of lightweight texts
and the involvement of visual materials to simplify the per-
ception of educational content. As a result, each student
can progress based on capabilities and needs. These meth-
ods are adapted to teaching children with special needs
through individualisation of the learning process and the
use of adapted tools that meet the specific requirements of
students. In Greece, the “Use of Technology for Inclusive
Education” methodology focuses on creating accessible
materials that meet the needs of children with different
types of disabilities. It involves the use of special training
programs and devices that help children with disabilities
perceive information. The use of adapted versions of text-
books and visual aids makes the material understandable
and accessible to students with special needs, such as the
visually impaired or those with learning disabilities. The
Montessori Method in Italy adapts to the needs of children
with special educational needs through a multi-sensory
approach that uses tactile, auditory and visual materials to
develop students. This approach allows students to better
absorb knowledge through physical experience, which is
extremely important for children with developmental disa-
bilities or cognitive problems. This approach promotes in-
dependence and confidence in children, as they can inter-
act with the learning material through different senses. An
important aspect is the creation of a learning environment
that allows children to choose activities according to their
interests and abilities, which makes it possible to adapt
learning to each student.

The Differentiated Learning methodology in Albania
focuses on individualising approaches to each student,
which is key for children with special needs. The use of fa-
cilitated texts, visual materials and adapted tasks reduces
the complexity of the learning process and increases the
level of learning. This is especially relevant for children
who have difficulty reading or comprehending information,
as well as for those with speech or hearing impairments.
Using various methods and tools, such as visual aids or spe-
cial curricula, children with special needs can successfully
overcome learning difficulties, which contributes to their
development and achievement of high results. The adapta-
tion of curricula for children with special needs in Albania
differs significantly from the approaches used in Greece and
Italy, which highlights the advantages and disadvantag-
es of each system. In Greece, inclusive education is based
on the use of individual education plans. This approach is
aimed at meeting the unique needs of each child, involving

78)

teachers, specialists and parents in the creation and imple-
mentation of the plan. The advantage of this approach is
its flexibility and focus on the individual student, but the
disadvantage is the lack of resources, which makes it diffi-
cult to fully implement the programmes. At the same time,
Greece has a well-developed system of professional train-
ing for teachers to work with children with special needs,
which contributes to improving the quality of education.

In Ttaly, inclusion is deeply integrated into the general
education system, where children with special needs at-
tend regular schools. The Italian approach is characterised
by cooperation between general and specialised teachers
working in teams. This approach ensures equal access to
education and promotes the socialisation of children. It-
aly also actively uses modern technologies to adapt edu-
cational materials. However, the main challenge remains
overcoming the heavy workload of teachers and ensuring
their ongoing professional development. In Albania, the
approach to curriculum adaptation is still under develop-
ment. Unlike Greece and Italy, Albania is more focused on
creating separate classes for children with special needs.
This approach limits the socialisation of children and
their integration into the general educational process. The
shortcomings of the Albanian system also include insuffi-
cient funding, weak material and technical facilities, and a
lack of qualified professionals. At the same time, Albania
is actively adopting the practices of neighbouring coun-
tries, including Greece and Italy, which opens prospects
for improving the inclusive education system. Comparative
analysis shows that Greece and Italy demonstrate the ef-
fectiveness of inclusive approaches through the integra-
tion of children into general education schools, which has
not yet been achieved in Albania. At the same time, both
countries face challenges related to providing sufficient
resources and professional development for teachers. Al-
bania can develop its system by drawing on the experience
of its neighbours and adapting their successful practices to
its conditions. Teachers in Albania lack adequate training
in the use of interactive methodologies for working with
children with special needs. This gap in professional devel-
opment hinders the ability to provide inclusive and effec-
tive education, highlighting the need for targeted training
programs to equip educators with the skills necessary to
address the diverse needs of all students.

The importance of interactive platforms

in teaching children with special needs

The use of interactive platforms and facilitated texts in the
teaching of children with special needs is an important step
towards inclusive education in Albania. Interactive tech-
nologies, such as the use of online lesson software, adapted
mobile applications and specialised curricula, have become
important tools to facilitate the learning process of chil-
dren with special needs. For instance, text integration tools
that support voice prompts or adapted fonts can improve
the comprehension of information for students with visual
or hearing impairments. The use of adapted apps, such

J
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as WordQ or Snap&Read, can reduce barriers to learning
by providing the ability to view text in different formats,
from voiceover to background colour changes, which can
help students with dyslexia or other cognitive difficulties
to better understand the material.

Additionally, mobile apps that specialise in teaching
children with special needs, such as Ghotit Real Writer or
Proloquo2Go, provide support for students with speech or
cognitive disabilities. These apps use advanced technolo-
gies such as artificial intelligence to provide an adaptive
approach to learning by offering interactive tasks and
visual cues. Mobile apps can also be customised to facil-
itate learning for children with autism or developmental
disabilities, as they offer the opportunity for interactive
engagement where each stage of the learning process can
be adapted to meet the needs of the learner. Additionally,
online resources that include video and animated materi-
als, such as Edpuzzle or Explain Everything, enable chil-
dren with special needs to better comprehend complex
concepts through visual explanations and interactive ele-
ments. The use of these technologies in education helps
to maintain interest in lessons, makes learning more ac-
cessible and enables students to become more involved in
the learning process, which has a positive impact on their
progress and independence.

The use of facilitated texts in education is also essential
as it facilitates access to material for children with reading
disabilities such as dyslexia. The texts have a simple struc-

ture, reduced amount of information and adapted vocab-
ulary, which makes them easier to understand. Studies in
Albanian schools show that students who use facilitated
texts perform better in reading comprehension tests and
assignments. It helps reduce stress levels among children,
as they do not feel overwhelmed by information and can
focus on the main content. However, despite the significant
benefits of interactive platforms and lightweight texts,
there are also several challenges facing Albanian schools.
One of the main problems is the lack of funding and limit-
ed access to modern technology in many educational insti-
tutions, especially in rural areas. This makes it difficult to
introduce interactive platforms into the learning process.
In addition, to use these technologies effectively, teachers
need to be trained on how to adapt materials for children
with special needs, which requires additional resources and
time. Interactive platforms and facilitated texts are pow-
erful tools for inclusive education, but to maximise their
potential, access to technology and teacher training need
to be addressed. Only under these conditions can sustaina-
ble results be achieved in improving the learning outcomes
of children with special needs in Albania. The importance
of such approaches is also growing in Albania, where in-
clusion in education is becoming an important step in the
development of democratic and social processes in society.
Table 2 presents strategies for inclusive classrooms that
contribute to the successful integration and development
of children with special educational needs.

Table 2. Strategies for inclusive classroom

Strategy Description Expected result
Individualisation | Adaptation of materials, tasks and pace of learning to | Increasing the level of learning, reducing stress for the
of learning the needs and capabilities of a particular child child, improving academic performance

Use of multimedia

Use of interactive presentations, video, audio, and

Increasing students’ interest, stimulating activity in
the learning process, improving understanding of the

educational platforms and programmes

material

Differentiation of
tasks

Development of tasks of different levels of difficulty,
according to the abilities of each student

Reduction of anxiety, increasing motivation to learn,
developing independence

Support for social
interaction

Use of group tasks, organisation of work in pairs,
distribution of roles in joint projects

Development of communication skills, building
tolerance, establishing mutual understanding between
students

Creation of
a favourable

environment

Reduction of noise, use of clear signals, adaptation of
the physical space of the classroom

Reduction of irritants for children with environmental
sensitivities, increasing comfort and safety in the

learning space

Source: compiled by the author based on C. Tjernberg & K. Forsling (2023)

Successful adaptation of didactic methods and ap-
proaches to inclusive education of children with special
needs has become an important component of modern ed-
ucation. Real cases of successful adaptation are considered,
as well as an analysis of the successes and challenges that
arise in this process. One of the most striking examples of
successful adaptation can be seen in Albania, where pro-
grammes for children with hearing impairments have been
implemented. Teachers were trained in the basics of sign
language through teacher training programmes, which cre-
ated an inclusive environment where children with hearing

impairments could learn together with their peers. In addi-
tion, the use of multimedia and interactive methods helped
make the learning process accessible to children with other
types of disabilities. Another example is the adaptation of
teaching methods for children with autism. In such cas-
es, teachers use specially designed programmes that in-
clude structured activities that help the child understand
everyday situations and develop social skills. In Albania,
as in many other countries, programmes are being creat-
ed as part of inclusive education to adapt the environment
and learning material to meet the needs of children with
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autism. Thisincludes the use of visual cues,and small groups
to improve social interactions and learning through play.

The successes of such adaptations include increased
social inclusion of students with special needs, improved
academic performance and the development of communi-
cation skills. For instance, students with hearing impair-
ments, using sign language and hearing aids, were able to
significantly improve comprehension of the material and
successfully integrate into classrooms by actively interact-
ing with classmates. However, challenges remain. One of
the main ones is the insufficient number of qualified pro-
fessionals able to effectively engage with children with spe-
cial needs, which limits the opportunities for large-scale
implementation of inclusive programmes. The material
base also needs to be improved — not all schools have the
necessary resources to provide special teaching materials,
such as interactive learning tools or specialised equipment.
Thus, the successes in adapting teaching methods for chil-
dren with special needs, particularly in countries such as
Albania, demonstrate the importance of a comprehensive
approach to education. However, it is also necessary to ad-
dress the challenges that require additional efforts in terms
of training and resources.

To improve the didactic tools and methods of inclusive
education in Albania, it is important to integrate modern
technologies into the learning process. One of these tools
is adapted online platforms and software that can be used
to customise learning content to meet the individual needs
of students. These can include programmes for children
with visual, hearing, or cognitive disabilities. In addition,
teachers should also be able to use such platforms, which
include regular training and refresher courses. Training
should cover not only the theoretical foundations of inclu-
sive pedagogy but also the practical application of adapted
methods and technologies.

At the same time, it is necessary to develop a differ-
entiated approach to teaching, which makes it possible to
adapt materials and tasks to the individual capabilities of
students. This includes the use of facilitated texts that al-
low children with special needs to better absorb the mate-
rial. Simpler sentences, visuals, diagrams and drawings can
make information much easier to understand. Using such
tools helps create equal opportunities for all children, re-
gardless of their abilities. Another important aspect is to
create a supportive classroom environment that fosters the
emotional development of students and helps each child
feel comfortable and confident. It is important to provide
access to learning materials in various forms, such as audio
and video resources for children with hearing or visual im-
pairments. Such resources allow every child to take an ac-
tive part in the learning process. Implementation of these
recommendations will create an inclusive educational en-
vironment in Albania that will promote the development
of children with special needs and ensure equal access to
quality education for all students.

Practical recommendations for educators and edu-
cation authorities include the importance of promoting

inclusive education through teacher training and creating
favourable conditions for children with special needs. Ed-
ucators should be trained to use adapted methodologies
and technologies, such as interactive platforms, facilitated
texts and other differentiated resources. Education author-
ities should ensure adequate funding to provide special-
ised resources and equipment and actively contribute to
the improvement of infrastructure for inclusive education.
Successful implementation of inclusive education requires
joint efforts by educators, governing bodies and parents
to create a safe learning environment for all students. The
topic of inclusive education is of particular importance in
the modern world due to the growing awareness of the im-
portance of equal access to quality education for all chil-
dren, regardless of their special needs. This approach aims
to ensure maximum integration of children with special
needs into the general education environment, creating
conditions for their personal and social growth. Research
in this area covers a wide range of issues, from the adapta-
tion of teaching methods to social and psychological sup-
port for students and their families.

Researchers such as K.-T. Lindner et al. (2022) empha-
sised the role of social interaction in creating an inclusive
environment. These studies concur with the current re-
search on the importance of social integration and creating
an adaptive environment for children with special needs.
The results of the study by M. Mithans et al. (2024) showed
that the adaptation of teaching methods significantly im-
proves children’s engagement in the learning process. In
particular, the authors identified that the use of individual-
ised approaches contributes to more effective learning and
increased self-esteem of students. They also emphasised
that such approaches are especially relevant for children
with different developmental needs, as taking their needs
into account creates a comfortable and motivating learning
environment. These authors often debate how to balance
the social integration of students with the preservation of
their individuality. The conclusions coincide with the re-
sults of the study in terms of adapting didactic methods
for children with different developmental characteristics.
The importance of this topic is also confirmed by various
approaches to its study, including cultural aspects (Then
& Pohlmann-Rother, 2024) and peer role analysis (Wood-
gate et al., 2020). These discussions highlighted the need
for a comprehensive approach to inclusion that considers
pedagogical, psychological and social aspects. Their con-
clusions are consistent with the results of the study, which
emphasise the importance of positive interactions between
students to create an inclusive educational environment.
Comparing the results of previous studies with this one, it
is possible to identify commonalities, differences and fur-
ther directions for the development of inclusive education.
K.-T. Lindner et al. (2022), and M. Perlaza Rodriguez (2020)
highlighted the factors that contribute to the social inclu-
sion of students with special educational needs, including
the interaction between parents, teachers and students
themselves.
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A different approach to the problem is proposed by
M. Mithans et al. (2024), addressing the effectiveness of
didactic strategies in primary school. Their findings show
that flexibility of pedagogical methods contributes to bet-
ter integration of students with special needs, which is
consistent with the results of F. Rademaker et al. (2020),
proving the importance of contact theory in increasing
the social participation of these students in the school en-
vironment. S. Odom et al. (2021), and Z. Temiz & A. Par-
lak-Rakap (2023) presented a detailed historical analysis
of educational interventions for children with autism,
covering the last 40 years. The analysis revealed the evo-
lution of approaches from traditional methods to modern
programmes based on evidence-based practices such as
Applied Behaviour Analysis. The authors noted that the
gradual shift to more individualised and technologically
supported approaches has significantly increased the ef-
fectiveness of teaching children with autism by adapting
the process to their unique needs. In this context, the study
by R. Woodgate et al. (2020) is relevant, as it examined the
role of peers in promoting social inclusion. They demon-
strated that peer interaction can be crucial to improving
the effectiveness of inclusive programmes, as it contributes
to a supportive environment. This confirms the findings of
A. Paseka & S. Schwab (2020), emphasised the importance
of social integration and cooperation between students to
ensure the successful learning of children with special edu-
cational needs. In particular, the researchers noted that cre-
ating conditions for positive interaction not only improves
academic performance but also promotes empathy and
tolerance among all participants in the learning process.

J. Wager & A. Bagger (2024), and D. Sklavaki (2022)
summarised the didactic aspects of teaching children
with intellectual disabilities, emphasising the importance
of flexible approaches and involving students in joint ac-
tivities. These findings correlate with the study by Y. Van
den Berg & S. Stoltz (2018), who demonstrated that sim-
ple changes, such as classroom seating, can significantly
improve social inclusion. The article correlates with the
study in emphasising the importance of a comfortable en-
vironment and adaptive activities for the effective learn-
ing of children with special needs. In contrast, M.T. Rod-
riguez Sandoval et al. (2022) prioritised the development
of critical thinking in children using specific didactic mod-
els. Their study addressed the development of students’
skills in analysing, synthesising and evaluating informa-
tion, which are important for the overall development of
a child, but do not always account for aspects of social in-
tegration, which are key to inclusive education, while the
study by D. Then & S. Pohlmann-Rother (2024) empha-
sised the adaptability of methods during the transition to
inclusive education, stressing the importance of creating
conditions that meet the individual needs of each student.
Particular attention is paid to combining didactic methods
with social interaction, which allows students with special
needs to take an active part in joint activities. This ap-
proach contributes to the formation of a holistic inclusive

environment. This correlates with studies that emphasise
the need for multi-stakeholder support, such as the UN-
ESCO (2020) recommendations, which emphasise the im-
portance of collaboration between all stakeholders in the
educational process to achieve successful inclusion.

However, there are still aspects that need to be further
explored to improve the effectiveness of inclusive educa-
tion. One of these aspects is the long-term effectiveness
of adapted methods. The question is whether these meth-
ods ensure sustainable progress in the learning and so-
cialisation of students with special needs, especially after
the initial stage of education. It is also necessary to study
the impact of cultural differences on the implementation
of inclusive strategies, as different countries and even
regions may have specific approaches to education and
perceptions of inclusion. In addition, mechanisms for as-
sessing the social progress of students with special needs
remain underdeveloped. The question is how to assess the
level of integration, development of communication skills
and acceptance of the role of active participants in the ed-
ucational process by such students. This requires the de-
velopment of new approaches to monitoring and analysis
that would combine quantitative and qualitative assess-
ment methods.

CONCLUSIONS

An analysis of current practices in inclusive education for
children with special needs in Albania demonstrates the
importance of implementing adapted curricula, using in-
teractive platforms and facilitated texts to help improve the
effectiveness of the learning process. Inclusive methodol-
ogies require a comprehensive approach, including teacher
training, development of technological resources and im-
provement of physical infrastructure to ensure access to
learning for all students. International experience points
to the need to further improve national education strate-
gies, including strengthening social support networks and
integrating new technologies into the educational process.
The recommendations for educators and education author-
ities focus on improving the skills of teachers, providing
access to adapted resources, and developing new method-
ologies based on international best practices.

The study also determined that the existence of in-
ternational standards and guidelines, such as the UN Con-
vention on the Rights of Persons with Disabilities and the
UNESCO Principles for Inclusive Education, significantly
improves the quality of inclusive education. However, not
all countries have a sufficient level of implementation of
these standards at the national level. A comparison of adap-
tation methods in Albania, Greece and Italy showed differ-
ent levels of integration of children with special needs into
mainstream schools. Italy, in particular, has demonstrated
a high level of integration due to a clear regulatory frame-
work and the use of modern technologies in education,
while Albania and Greece face certain difficulties due to
imperfect educational programmes and insufficient teach-
er training. In terms of methodological aspects, the use of
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adapted tasks, individual approaches and special teaching
technologies can achieve significant results. Children with
special needs who are taught using such methods have
shown better results than children who are educated using
traditional methods. This confirms the need for further de-
velopment and improvement of adaptive approaches to ed-
ucation. The results of the study confirmed the importance

focus on studying a wider range of interactive technologies
and their impact on the learning performance of children
with different types of disabilities. A separate area for fu-
ture research is the development of comprehensive teacher
training programmes for inclusive classrooms.
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ApanTauia AupaKTUYHUX MeToAiIB Aanea aitem
3 0CcO6MMBMMM NOTpeb6aMm B MOYATKOBIN LLKONI
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AHoTauia. [IoutiKeHHS CIIpSIMOBaHe Ha aanTallilo JMAAaKTUIYHUX MEeTO/IiB [IJISI AiTeil 3 0COOMMBUMM OCBITHIMM
rnorpe6amMy B KOHTEKCTi iHK/IIO3UBHOI OCBiTM. MeTOmoIOoTis BK/IloYaaa aHali3 JOKYMEHTIB, MMOPiBHSIHHS METOZiB
HaBUaHHS, CIIOCTePeXXeHHSI 3a B3a€EMOJII€I0 [iTeli 3 aanTOBaHMMM MaTepiasamMmu Ta CTaTUCTUIHMIT aHATi3 JaHuX. Y
JOCJTiIKeHHI ITpoaHai30BaHO CTaTUCTUYHI JaHi MiHicTepcTBa ocBiTH AnbaHii 100 KiIbKOCTI AiTei 3 0cO6MMBUMM
rorpe6amu, piBHS iXHbOI iHTerpallii B 3aralbHOOCBITHI KO/ Ta 3a6e3MevYeHHS IIKiJI aJallTOBAHMMY HaBYaIbHUMU
MarepiajiaMu. AHaJli3 OCBITHIX CTaHAAPTIB i MiXkKHapoaHMUX pekoMeHalilt, 30kpema KouBenuii OOH mpo mpasa
oci6 3 inBamignictio Ta npuHuKnis OHECKO, 6yB BUKOPUCTAHMIT IJ1s1 OLiHKM POJIi HOPMATUBHUX TOKYMEHTIB y
PO3BUTKY iHK/II03MBHOI OCBiTM. BiciM KpuTepiiB, 1110 OXOIUIIOIOTH LiJi, CTPYKTYPY, BiATIOBiIHICTh Mi>KHAPOJHUM
CTaHJapTaM Ta iHHOBAILIiMHICTh, Oy BUKOPUCTAHI [IJIT OLiHKY JOKYMEHTIB, ITOB’SI3aHMX 3 afalTalli€l0 MeTOANK
IUTsE iTeit 3 oco6muBuMu noTpe6amu. Ha ocHOBI 11iel ouiHKyM Gy/ny BU3HAUEHI CHMIIbHI Ta CJ1a6Ki CTOPOHY KOKHOTO
JIOKyMeHTa, sIKi CTajau OCHOBOK [T PO3pOOKM peKOMeHAalliif IO0J0 BIOCKOHAJEHHs iHKIIO3MBHOI OCBIiTH.
Pe3ynbTaTu OOCTIIKEHHST MPOAEMOHCTPYBa/M e(PeKTUBHICTh afalTOBAaHMUX MUAAKTUYHUX METOZIB IJIsT IiTeil 3
oco6GMBUMM TTOTpeb6aMy B pisHUX KpaiHax. MeToau, 3aCHOBaHi Ha iHK/TIO3MBHUX TEXHOJIOTiSIX, MY/IbTMCEHCOPHOMY
migxoni Ta qudepeHiiiitoBaHOMY HaBUaHHi, 3a6€31MeUyI0Th 6iIbIIl OCTYITHE CIIPUIHATTS MaTepiaay Ta OKpaIyioTh
Ipoliec HaBYaHHS. BisyasibHi Ta TaKTUIIbHI MaTepiaiy, a TAKOX iHTepaKTUBHI TEXHOJIOTii CIPUSIOTh PO3BUTKY YUHIB
3 0COOMMBMUMM TIOTPeHaMM Ta IMiABUITYIOTH iXHI0 aKTUMBHICTbh Y HABUQJIbHOMY ITpolieci. OTpMMaHi pe3yibTaTu TaKOX
MiATBEPIKYIOTh HEOOXiMHICTh Mmomanbinoi ajanTailii OCBiTHIX Mporpam [jis 3a6e3MeueHHsT PiBHMUX MOXKIMBOCTe
IJIT BCiX cTymeHTiB. [IpakTMyHe 3HAYEHHSI AOC/TiIKeHHS BM3HAUAE€ThCSI BIOCKOHAJIEHHSIM METO[iB i 3acobiB
HaBYaHHS [iTeit 3 0COOMMBUMU TTOTpeGaMM

KniouoBi cnoBa: po3BUTOK YUHIB; afanTallis HaBUaHHsS; MeTOAM HaBUaHHS; CcOlliani3allis giTeii; MOBHOLIiHHA
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