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Abstract. The aim of the study was to describe the concept of professional competence in the field of psychosexual
education of children and adolescents, as well as to empirically verify its structure. The study employed an analysis
of international frameworks for psychosexual education, as well as the collection of both quantitative and qualitative
data on four components of professional competence of future psychologists, using questionnaires and tasks. The
cognitive component of competence was found to be generally well-developed within the future psychologists’
candidates, as indicated by the percentage of respondents who scored at either high (34.9%) or intermediate
(46.5%) levels within that component. However, an analysis of the tasks component of competence revealed fewer
future psychologists who exhibited the required abilities to execute practical actions within their field; only 37.4%
of respondents scored at a high level within the operational-practical component of competence, and only 28.0%
scored at the highest level within that component. Finally, while the majority of future teachers scored within the
intermediate level (58.0%) within the component of value-ethical competence, a majority of those who scored
within the highest level (41.8%) within that component revealed contradictions in their application of those values
and ethics to their tasks. The reflective component was characterised by the highest variability and the largest
proportion of low indicators (24.4%), evinced by fragmented self-analysis and difficulties in forecasting professional
actions. Correlation analysis confirmed the existence of statistically significant relationships between value-ethical
orientations and practical readiness (r=0.58), as well as between the reflective and practical components (r=0.49),
indicating their function as regulators of behavioural decisions. The obtained results facilitated the interpretation
of professional competence as an integrative system wherein individual constituents operated asymmetrically and
required targeted alignment. The practical significance lies in the potential application of these findings for the
development of educational programmes and training modules aimed at instructors of psychological disciplines
and developers of academic courses in the domain of psychosexual education

Keywords: cognitive component; communicative barriers; operational-practical component; reflective
component; supervisory practices; value-ethical component )

INTRODUCTION

The heightened relevance of the issue concerning the
formation of competence among future psychologists in
the sphere of psychosexual education for children and
adolescents is precipitated by the transformation of the
educational and sociocultural milieu, wherein sexuality is
no longer regarded exclusively as a biological phenome-
non but has acquired the status of a complex psychosocial

construct. The increase in risky behaviours by adolescents,
the growing complexity of the process of the formation of
identity, and the influence of the digital environment on
the perception of sexuality all contribute to the demand
for specialists capable of engaging with these issues at
a professional level. Yet, the training of psychologists in
this area is fragmented, focusing mainly upon providing
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theoretical knowledge of sexuality rather than providing
training in the ethical and reflective aspects of the profes-
sion. A need, therefore, exists for an analysis of the pro-
fessional competence of future psychologists in relation
to these issues.

K. Fanchang (2025) conducted a synthesis of theoret-
ical approaches to psychosexual development. As a result
of the study, the researcher was able to explain how psy-
choanalytic theory could help to understand how the ex-
periences of children and adolescents have an influence
upon the formation of their personalities. Furthermore,
the researcher was also able to discuss how psychosexual
development has an influence upon the behavioural strate-
gies exhibited by individuals. Another study was performed
by T.T.W.A. Yeung et al. (2026), who investigated the spe-
cific aspects of the experience of sexuality among young
individuals with autism spectrum disorders. The research-
ers found that these young individuals experienced higher
levels of anxiety in romantic and sexual relationships due
to difficulties in communicating with others. Based upon
these findings, recommendations were made regarding the
type of educational formats that should be implemented in
sexual education programs for these individuals.

A systematic review was performed by B. Ragaglia et
al. (2023), who investigated the effectiveness of psychosex-
ual interventions for individuals with developmental disa-
bilities. As a result of the research, the authors established
that most sexual education programs for these individu-
als had a focus upon transmitting knowledge of sexuali-
ty to the individuals with developmental disabilities, but
neglected to incorporate elements to facilitate the devel-
opment of behavioural skills in these individuals. Conse-
quently, the researchers concluded that most of these in-
terventions were ineffective. Another study investigates
the attitudes of professionals towards sexual education.
L.L. Wolford & K.L.Jansen (2024) analysed the attitudes of
practitioners towards sexual education. As a result of the
study, the researchers documented contradicting attitudes
towards the role of practitioners in sexual education pro-
grams. Based upon these findings, the practitioners lack
professional guidelines on sexual education. Another ob-
jective was to investigate sexual competence. The study
conducted by P. Tomaszewska et al. (2023) aimed to ana-
lyse sexual competence. The researchers established the
components of sexual competence, and that a deficiency in
these components led to risky behaviour in adolescents. As
aresult of this study, the researchers were able to conclude
the necessity of developing an integrative model of sexual
competence.

An analysis of the difficulties of sexual education pro-
fessionals was performed by F. Shibuya et al. (2023). The
researchers established that sexual education practition-
ers often encounter difficulties related to cultural and re-
ligious factors related to sexual education. For instance,
the professional must define their role in sexual education,
and this creates conflicts for practitioners. These diffi-
culties underscore the complexity of the transition from

sexual education using traditional models towards more
comprehensive approaches. Finally, the researchers under-
score the importance of ethical and value-based training
for specialists in sexual education. In a study by L. Jamia et
al. (2025), the professional requirements for teaching sex-
ual education was systematised. The researchers discov-
ered that many skills related to classroom management
and communication skills with adolescents are required
of teachers who deliver sexual education programs. Fur-
thermore, many attitudes towards sexual education were
found to be positive. For instance, many sexual education
teachers want to be openly communicative and support-
ive of their students. These findings enable the researchers
to provide an interpretation of the competence of teach-
ers in sexual education as a requirement of the integra-
tion of knowledge, skills, and values. Lastly, a review of
the concept of psychosexual development was performed
by K. Dobrzeniecki et al. (2026). The researchers integrat-
ed biological and psychological aspects of psychosexual
development. Furthermore, the researchers established
that these aspects are interdependent of one another. As
a result, sexual education can be seen as an integral part
of a comprehensive plan of personality development. Fi-
nally, the researchers concluded that an interdisciplinary
approach to sexual education is required.

Despite the number of research studies that have been
performed on the topic of sexual education, an elucidation
of the structure of the professional competence of future
psychologists in this area, and the interrelationship among
the components of that structure, has been lacking. The
aim of the study was to provide a theoretical and empirical
understanding of the structure of the professional compe-
tence of future psychologists in the field of psychosexual
education for children and adolescents. To achieve this
aim, it was necessary to undertake a series of analyses of
the theoretical approaches to sexual education, the com-
ponents of professional competence, and the level of for-
mation of such components among students of psychology.

MATERIALS AND METHODS
The methodological construct of the study was designed
as a staged procedure for integrating normative-concep-
tual provisions, empirical generalisations, and quantita-
tive-qualitative assessment of the level of professional
competence formation among future psychologists in the
field of psychosexual education. At the first stage, the oper-
ationalisation of the basic conceptual field was carried out
through a comparative analysis of the content parameters
of psychosexual education as stipulated in international
normative documents, notably the UNESCO et al. (2018)
and the WHO Regional Office for Europe and BZgA (2010).
The selection of these specific documents was determined
by their status as unified framework benchmarks for the
educational systems within the European area and their
practical implementation in the 2020s. Methodological-
ly, this was achieved through the content-structuring
of domains and conceptual blocks with the subsequent
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identification of indicators suitable for empirical measure-
ment. In parallel, a normative-legal operationalisation of
the ethical requirements governing the practice of a psy-
chologist was conducted. The main sources of information
that were utilised in the accomplishment of the purpose
of the study included the publication of the American Psy-
chological Association (2021) on psychological practice
with sexual minority persons, as well as the Council of Eu-
rope (2007). These publications enabled the establishment
of specific criteria to assess the value-ethical component
of the competence of future psychologists to work with
children within the area of psychosexual education, such
as criteria regarding non-discrimination against children
of any sexual orientation, the need to maintain the con-
fidentiality of their clients, the child rights orientation of
those future psychologists, as well as their abilities to in-
teract with those children in a way that is sensitive to their
cultural backgrounds.

The main aim of the empirical study that was conduct-
ed was to provide a comprehensive evaluation of the level
of formation of the professional competence component
among future psychologists that will work with children
within the area of psychosexual education. The compe-
tence component to be evaluated included the cognitive,
value-ethical, operational-practical, and reflective com-
ponents of such future psychologists. The study that was
conducted was of the descriptive-analytical type. Thus, be-
tween October and December of 2025, at Polissia National
University, an assessment was performed of 86 students
that were enrolled in the “Psychology” programme within
the Bachelor’s level of education. These participants were
selected according to accessibility in the field of psychol-
ogy, though inclusion criteria for the participants in the
study specifically required that they were enrolled in the
“Psychology” speciality within the university, and that they
provided their consent to participate in the research study.
Participants that were excluded from the study included
those without any training in psychology (to ensure the
validity of the assessment of their cognitive component),
those who did not completely complete the questionnaire,
and those who withdrew from the study at any stage.

Questionnaires were used to collect data from each psy-
chologist regarding the future psychologists’ knowledge of
psychosexual education of children. These questionnaires
contained both closed and open-ended questions. Some
questionnaires were distributed on paper, and others dis-
tributed online via Google Forms. Each questionnaire took
between 20 and 25 minutes to complete. The questionnaire
included four main blocks of questions. The first block as-
sessed the future psychologists’ knowledge of psychosexu-
al education of children, and contained 15 questions with
only one correct answer. The second block contained 12
statements regarding value-ethical considerations in the
psychosexual education of children, and asked the future
psychologists to rate each statement on a five-point Lik-
ert scale (from 1 for “strongly disagree” to 5 for “strongly
agree”). The third block contained 10 tasks (with situational

case studies) that asked the future psychologists to select
the behavioural model that they would employ in their re-
sponses to such situations. The fourth block contained a
series of open-ended questions, such as: “How do you un-
derstand the content of psychosexual education?”, “What
difficulties do you anticipate in working with adolescents
on topics related to sexuality?”, and “What knowledge or
skills do you lack for such work?”.

For each component of the competence of future psy-
chologists to provide psychosexual education to children,
scores were calculated for each future psychologist accord-
ing to the answers that they provided on the questionnaire
(both closed and open-ended), and these scores were nor-
malised to percentages. According to these percentages, the
psychologist could be classified as having a low, medium,
or high level of formation of their competence in provid-
ing psychosexual education to children. Furthermore, each
open-ended answer was coded according to a qualitative
model; that is, the answers were analysed for their mean-
ings, and were categorised according to those meanings.
Furthermore, those categories were verified by two teach-
ers to ensure that each psychologist was coded accurately
according to their answers on the questionnaire. The an-
swers to the closed questions were coded numerically (on a
five-point or one-point scale). Thus, each future psycholo-
gist was coded according to their knowledge, value-ethical
considerations, operational-practical skills, and reflective
components regarding the area of psychosexual education
to children. Each component was categorised according to
a percentage of psychologists who responded with each
level of formation (low, medium, high). Thus, each future
psychologist was assessed for their competence in each of
these four components, and categorised according to the
percentage of other participants that indicated similar lev-
els of competence. Finally, the answers on the open-ended
questions were also coded according to a qualitative model.
Each answer was coded according to its semantic units and
meanings (1 — present in answer, 0 — not present in answer),
which enabled the formation of integral scores (as percent-
ages of the maximum possible score for that component).
Thus, the answers provided by each future psychologist
were represented according to the percentage of future
psychologists that indicated that they also possessed such
a level of formation of those components of competence.

In addition to the coding of the answers from the fu-
ture psychologists to the questionnaire, the ethical aspects
of the study were also in compliance with international
standards for psychological research studies. Each future
psychologist was informed of the aim of the research study,
as well as that their participation in the study was both vol-
untary and they could exit the research study at any time.
Furthermore, the information that was collected from each
psychologist was to remain both anonymous and confiden-
tial. Such ethics were adhered to in compliance with both
the WMA Declaration of Helsinki (2024), as well as to the
Ethical principles of psychologists and code of conduct
(American Psychological Association, 2017).
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RESULTS

Theoretical foundations for preparing psychologists
for psychosexual education. Psychosexual education can
be regarded as an interdisciplinary phenomenon formed at
the intersection of various subjects. Such an interpretation
of the subject is enshrined in various international ap-
proaches to the subject. According to the UNESCO (2018),
psychosexual education should aim to develop the knowl-
edge and the skills that will allow individuals to make de-
cisions, form relationships and utilise their rights in the
area of sexuality. Similar principles are described within
the standards of the WHO Regional Office for Europe and
BZgA (2010). The psychosexual education component
of schools is aimed at developing behavioural strategies
within adolescents. As a result of the implementation of
sexual education programs in schools, levels of knowledge
regarding sexuality have increased, adolescents have de-
veloped intentions towards more responsible behaviours,
and there have been reductions in risky sexual practices by
those adolescents. The factors that contribute to the effec-
tiveness of sexual education within schools includes the
integration of components that relate to the cognitive, so-
cial, and emotional knowledge of adolescents. As a result of
the implementation of sexuality education in schools, ad-
olescents have not developed knowledge and skills regard-
ing sexuality but also lacked the formation of behavioural
strategies that are necessary for their safe and effective so-
cialisation within society. The content of the educational
programs relates to and are determined by the age-related
development of adolescents.

Within the age range of childhood, adolescents begin
to form perceptions regarding their bodies. According to the
Federal Centre for Health Education (2021), sexuality edu-
cation during the childhood years should include educa-
tion regarding the bodies of adolescents. Such education is
essential for the development of safe social interactions by
adolescents during these age ranges. Furthermore, educa-
tional interventions regarding the formation of adolescents
of their personal boundaries contribute to the prevention of
sexual violence against those adolescents. Adolescents who
participate in such education exhibit protective behaviour
towards themselves and do not tend to be victimised by sex-
ual abuse. During the adolescence age range, adolescents
form their identity and begin to interact with others. Sex-
uality during these ages is related to emotional aspects of
adolescents, their culture and their lived experiences (Cos-
ta et al., 2001). The World Health Organization recognises
the importance of teaching adolescents of specific skills
regarding their sexuality, interactions with others, and
their ability to make decisions regarding their sexual ac-
tivities (WHO Regional Office for Europe and BZgA, 2010).

The psychologist has to act within a framework of
guidelines that are established internationally, nationally
and through professional codes of ethics. The American
Psychological Association (2021), for instance, indicates
that psychologists should be culturally sensitive, non-dis-
criminatory towards populations of different ethnicities,

sexualities and cultures, and employ evidence-based tech-
niques when addressing issues related to sexuality. Addi-
tionally, the legal framework for the inclusion of sexual ed-
ucation within schools is established through the Council
of Europe (2007). Article 6 of this convention indicates that
each state within the council must implement sexual edu-
cation within schools to allow children to become aware of
the risks of sexual exploitation and abuse, as well as how
to protect themselves from these situations in their lives.
Additionally, the information that is to be taught within
schools should relate to the concepts of sexuality, as well
as to the risks to which they may be exposed (especially
in relation to the use of information and communication
technologies).

The activity of a psychologist within the area of psy-
chosexual education has to consider the various interests
of the child, the parent and the school within which the
psychologist functions. In many cases, the interests of the
parent in relation to sexuality within schools may conflict
with both the scientific approaches to sexuality education
and the requirements of the educational systems. Further-
more, many of the Eastern European countries do not offer
systematic sexuality education to their adolescents, lead-
ing to lower levels of awareness of sexuality and forcing
those adolescents to learn of sexuality from peers or from
digital media. The psychologist’s role in these countries
is more complex than in other portions of the world, and
requires skills in communication with various individuals
involved in the education of these adolescents.

Therefore, the training of future psychologists must
include more than the acquisition of knowledge. Psycholo-
gists must develop a range of competencies within their
areas of practice. According to Mulder (2012), competen-
cy-based education in fields related to sexuality education
requires that individuals gain an understanding of how to
effectively act within specific situations and environments,
despite the uncertainties that may surround those situa-
tions. The competencies that are specifically required of
psychosexual educators include knowledge of how to act
with a range of attitudes, emotions towards sexuality, and
an understanding of the social contexts in which they must
act. Such skills can be developed through both the theo-
retical knowledge of the content of sexuality education as
well as through the development of specific practice-relat-
ed skills. The models that relate to psychosexual education,
as presented in Table 1, can be constructed to determine
the requirements for knowledge and skills of students, as
well as to develop instruments for the assessment of these
competencies. An analytical examination of the structure
of competence in the field of psychosexual education re-
veals its non-linear nature. Knowledge without the re-
quired skills to apply that knowledge effectively can lead to
ineffective delivery of psychosexual education to patients.
Furthermore, the lack of a value-ethical component to
the competence can lead to the application of knowledge
and skills in ways that are unethical, especially regard-
ing sensitive topics within psychosexual education. The
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reflexive component of the structure is crucial for ensur-
ing that knowledge, values and skills are appropriately
applied within specific professional situations. Thus, each
component of the structure of competence is essential for

effectively delivering psychosexual education; the defor-
mation of any of these components has the potential to
negatively impact the professional competence of an indi-
vidual delivering such education.

Table 1. Structure of the future psychologist’s competence in the field of psychosexual education

Component Content Indicators of development
Knowledge of psychosexual development; Accurate reproduction of theoretical provisions; ability
Cognitive understanding of risks (abuse, early debut); awareness to identify risks in case studies; knowledge assessment
of legal norms. outcomes.
Operational- | Counselling skills; psychoeducation; age-appropriate Commu.mcatlon effectiveness; ability to e_sta{bhsh trusting
- . . P g rapport; evaluation of practical case studies; behaviour in
practical adaptation of information; group facilitation.

role-play scenarios.

Value-ethical orientation towards children’s rights.

Tolerance; non-discrimination; confidentiality;

Absence of stigmatising attitudes; adherence to ethical
standards; results of value-based questionnaires.

Reflexive

correction.

Self-awareness; emotional regulation; understanding
of professional boundaries; capacity for self-

Level of reflexivity; ability to analyse one’s own actions;
indicators of emotional burnout; participation in
supervision.

Source: compiled by the author based on C.A. Collier-Harris & ].D.G. Goldman (2017), R. Maasoumi et al. (2024), M. Hytti &

N. Sandstrom (2025)

The development of competence among future psy-
chologists within higher education institutions can be
determined by various factors. The structure of the ed-
ucational programmes within these institutions is of
paramount importance. In most countries within the
EU, specialists in the field of sexual health are prepared
through education that integrates sexual health into oth-
er disciplines rather than creating a stand-alone sexual
health module within psychology programmes. Research
conducted within the framework of the Love Act Project
across eight European countries (Italy, France, Greece,
Lithuania, Belgium, Cyprus, Spain, and the Basque Coun-
try) demonstrated that the systematic training of teach-
ers and educators in matters of comprehensive sexuality
education necessitates the use of specially designed tools
to enhance both the awareness and practical skills of pro-
fessionals (Idoiaga & Legorburu, 2024).

Concurrently, the integration of international guide-
lines into national educational systems serves as a mech-
anism for standardisation and quality enhancement in
professional preparation. The UNESCO (2018) defines com-
prehensive sexuality education as an interdisciplinary pro-
cess encompassing eight key concepts (relationships; val-
ues, rights, culture, and sexuality; understanding gender;
violence and staying safe; skills for health and well-being;
the human body and development; sexuality and sexual be-
haviour; sexual and reproductive health) and three learn-
ing domains (knowledge, skills, attitudes). The Guidance
emphasises scientific accuracy, age-appropriateness, a hu-
man rights orientation, gender equality, and the imperative
to develop critical thinking and interpersonal skills.

Despite the outlined possibilities, the development
of competence is accompanied by systemic constraints.
One of these is the deficit of structured training courses,
as documented in research within the European context.
Specifically, in Spain, an analysis of 132 primary teacher
training programmes revealed that specialised courses or
modules on affective-sexual education are exceedingly

rare, and the relevant content is integrated only into iso-
lated disciplines, leading to the fragmentation of knowl-
edge (Fernandez et al., 2025). In Greece, research involv-
ing educational policy stakeholders confirmed that the
current teacher training system fails to provide systematic
coverage of comprehensive sexuality education topics,
and curricula remain limited and fragmented (Katsarou &
Pliogou, 2026). This engenders cognitive gaps and dimin-
ishes readiness for practical engagement. An additional
constraint lies in the insufficient level of educator prepa-
ration. A proportion of teachers demonstrate a moderate
or low level of confidence and knowledge, particularly in
addressing sensitive topics such as the rights of sexual mi-
norities, consent, and sexual rights. The absence of such
preparation restricts the utilisation of interactive meth-
ods and reduces the efficacy of the educational process.
In a study conducted in English secondary schools as part
of the evaluation of the Positive Choices intervention, it
was found that the contextual factors influencing the ef-
fectiveness of educational interventions are precisely the
level of teacher training, their skills, and their commit-
ment to teaching (Ponsford et al., 2026).

One of the contributing factors is the influence of stu-
dents’ individual attitudes. A study involving 458 prospec-
tive early childhood educators confirmed that attitudes
towards sexuality education act as a mediator between
the level of knowledge and self-assessed teaching efficacy,
with this mediated effect being more pronounced in wom-
en (Ding et al., 2026). A synthesis of the presented data
allows for the assertion that the formation of competence
among future psychologists in the domain of psychosex-
ual education is the result of a complex interplay among
institutional structures, sociocultural conditions, and in-
dividual psychological factors. The efficacy of this process
is contingent upon the systematic nature of educational
programmes, the level of instructor preparation, the uti-
lisation of practice-oriented methods, and the capacity for
the integration of international standards, whereas the
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principal limitations are associated with the fragmented
nature of curricular content, ethical challenges, and the in-
fluence of personal attitudes.

Empirical aspects and pedagogical conditions
for the formation of competence in future psycholo-
gists. During the first two decades of the 21 century, the
implementation of European standards for the country
of Ukraine, particularly in the area of mental and repro-
ductive health, has led to the development of a lack of a
comprehensive strategy for the introduction of sexuali-
ty education into the country’s educational programmes
(Shevtsova, 2025). As a result, the training of psycholo-
gists within Ukraine on psychosexual issues has been up
to date through various initiatives within the country’s
higher education institutions. The role of the psychologist
within Ukraine is beginning to gain significance within
the nation due to the growing psycho-emotional burden
upon the children and adolescents of the country as a

result of the war. For instance, a study performed by the
Rating Group (2025) in October of 2025 reported that 37%
of children between the ages of 10 and 18 in Ukraine have
developed a high level of stress within the period of the
past year, with 40% of girls between the ages of 10 and 13
experiencing such stress levels during that same time peri-
od. Thus, sexuality education in Ukraine is now integrated
with mental health services provided by psychologists for
the prevention of risky behaviours by those children and
adolescents, as well as for the development of their per-
sonality. The findings from this research will allow for a
comprehensive analysis of the degree of formation of pro-
fessional competence in the area of psychosexual educa-
tion among future psychologists. Such analysis will allow
for an examination of each of the following aspects of such
competence: cognitive, values-ethical, operational-practi-
cal, and reflexive competence. The results of such analysis
are presented in Table 2.

Table 2. Distribution of proficiency levels across competence components (%)

Component Low Medium High
Cognitive 18.6 46.5 34.9
Values-ethical 21.0 37.2 41.8
Operational-practical 19.7 52.3 28.0
Reflexive 24.4 44.2 31.4

Source: compiled by the author

The analysis of the distribution of proficiency levels
across the competence components revealed an uneven pro-
file of professional readiness among future psychologists.
The highest indicators for the high level were recorded for
the values-ethical component, which may signify students’
awareness of the moral and ethical foundations of profes-
sional activity; however, this value orientation is not un-
derpinned by an adequate level of operational-practical
readiness, where the medium level predominates and the
proportion of the high level is the lowest among all compo-
nents. Conversely, the cognitive component demonstrated a
balanced structure with a share of the high level indicating
a sufficient assimilation of theoretical knowledge, yet the
transformation of this knowledge into practical skills appears
to be hindered. The reflexive component is distinguished by
the highest proportion of the low level, which may indicate
an insufficient development of the capacity for self-anal-
ysis and the correction of one’s own professional conduct.

Quantitative substantiation of these levels was car-
ried out through the calculation of integral scores for each
component, followed by normalisation and quartile dis-
tribution. The lowest mean indicators were recorded for
the operational-practical component (M = 58.6%, median
56.0%), which correlates with its smallest share of the high
level (28.0%). In contrast, the values-ethical component
demonstrated the highest mean values (M=71.8%, median
69.0%), consistent with its largest share of the high level
(41.8%). The reflexive component exhibited the highest
variability (SD = 19.8), which is corroborated by the wid-
est interquartile range (31.0 p.p.) and the largest share of

the low level (24.4%). The cognitive component occupied
an intermediate position with a relatively uniform distri-
bution (M =64.3%, SD =15.2). This configuration of quan-
titative indicators provided the foundation for a detailed
qualitative analysis of each component.

A primary analysis of the cognitive component demon-
strated that only one-third of the students possess system-
atic knowledge of psychosexual development. 34.9% of the
students demonstrated a high level of knowledge, 46.5%
demonstrated a medium level of knowledge, and 18.6%
displayed a low level of knowledge regarding psychosexual
development. A more detailed analysis of the knowledge of
each of the thematic blocks of psychosexual development
demonstrated that knowledge regarding biological devel-
opment was understood by 68% of students, yet only 42%
of students possessed an understanding of the psychosocial
aspects of psychosexual development. The values-ethical
component of the psychosexual development of students
was similarly distributed with slight contradictions within
each of the levels. Students with high levels of tolerance
towards diversity within the populations of adolescents
were present within 41.8% of students, those with medi-
um levels of tolerance within 37.2% of students, and those
with low levels of tolerance and acceptance of diversity
represented 21.0% of student respondents. An analysis of
individual statements within this component revealed that
63% of students agreed with the necessity of discussing is-
sues related to sexuality in educational environments, yet
only 48% of students indicated their readiness to discuss

such topics within their professional capacities.
\ 29
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The operational-practical component of the psycho-
sexual development of these student respondents was the
least developed component of their knowledge. Only 28.0%
of students represented a high level of readiness to work
with adolescents with sexual issues, 52.3% of students dis-
played an intermediate level of readiness to discuss such
topics in their professional careers, and only 19.7% of stu-
dent respondents represented a low level of readiness to
treat adolescents with sexual issues. Furthermore, students
were more likely to correctly answer questions about the
provision of information (61%) compared to answering
complex ethical questions about treating adolescents with-
in sexual risk situations (39%). The component of the study
that relates to the sexual development of these students
and their readiness to treat sexual issues among adoles-
cents was an unevenly developed component altogether.
A high level of self-awareness was demonstrated by 31.4%
of respondents, who are capable of identifying their own
limitations and emotional reactions. The intermediate lev-
el (44.2%) is characterised by partial reflection, while the
low level (24.4%) indicates a lack of awareness of one’s own
attitudes and their influence on professional practice.

In responses to questions concerning the content of
psychosexual education, a proportion of students (57%)
narrowed it down to biological aspects or risk prevention
(pregnancy, infections), indicating a reduction of the com-
prehensive approach to a biomedical-informational model.
Only 26% of respondents included elements of emotion-
al development, interpersonal relationships, and identity
formation in their open-ended statements. This directly
impacts the limitations of future practice, as the psycho-
social component of development is overlooked. Respons-
es to questions about difficulties in working with children
and adolescents revealed a predominance of communica-
tive barriers. Approximately 62% of students explicitly in-
dicated a “fear of saying the wrong thing” or “uncertainty
about adolescents’ reactions”, suggesting an insufficient
level of professional role formation. Furthermore, 48% of
respondents noted that they lack clear conceptions of the
boundaries of appropriateness in communication on topics
related to sexuality.

Regarding the assessment of students’ attitudes to-
wards various aspects of sexuality, particularly regarding
gender identity and sexual orientation, it became possi-
ble to establish the presence of latent polarisation within
the group of students. In particular, while the majority of
students displayed tolerant attitudes towards these as-
pects of sexuality within the context of the closed ques-
tions, their open-ended responses reflected contradictory
judgements about the need to discuss these aspects with-
in their future professional activities. The analysis of the
students’ responses about the sources of their knowledge
of psychosexual development indicated that only 31% of
the students indicated that they learned about such topics
through courses within their university, 52% from informal
sources (the Internet, social media), and 17% from their
own experience. In relation to the component of students’

readiness to participate in the psychosexual education ac-
tivity, the majority of students indicated a lack of knowl-
edge regarding how to communicate with the adolescents
who would participate in the activity, a lack of confidence
in their understanding of the psychosexual boundaries be-
tween themselves as psychologists and the students who
would participate in these activities, and a lack of experi-
ence in any actual psychosexual education activities with
these types of students. However, 44% of the students ex-
pressed the need for additional training in these topics,
particularly in the form of workshops and supervision.

A comprehensive evaluation of the open-ended ques-
tions enabled the identification of several systemic pat-
terns within the answers of the students. Thus, it is possible
to identify that the students have a discrepancy between
their knowledge and their comprehension of these topics,
that they have emotionally uncertain reactions towards the
topics of sexuality and gender identity, indicating a lack of
development of the operational component, and that their
attitudes towards sexuality are influenced by the sociocul-
tural stereotypes present within their society and culture.
As a result of such analysis, it is possible to identify the
typical knowledge, skills and competencies gaps within the
training of these future psychosexual education psycholo-
gists. A lack of integration of the knowledge components
into their practical activity is identified, as are deficiencies
in their communication skills with adolescents regarding
these topics, as well as in their knowledge of professional
boundaries and ethical standards. Another identified issue
is the insufficient level of reflection that the students ex-
hibit regarding their own attitudes towards sexuality and
their potential influence upon their professional activities
with these future students.

Based on the results of this survey, it was also possible
to delineate the profiles of the typical students who partic-
ipated in the survey. Thus, it is possible to determine that
approximately 29% of the students are “cognitively orient-
ed” in their approach to their future profession, indicating
a high level of knowledge of the topics of sexuality with
insufficient readiness to participate in the activity. Around
34% of the students are “value-oriented” in their approach
to their future profession, indicating that they have toler-
ant attitudes towards sexuality but a lack of confidence in
their ability to act upon those attitudes within their future
professional activities. Another 27% of the students are
“integrated” in their approach to their future profession in
that they exhibit high levels in each of the components of
their competence. Finally, 10% of the student group is “at-
risk” in relation to their development of competence in the
area of psychosexual education.

The correlational relationships between the various
components of the competence enabled the specification of
directions for educational intervention. Thus, the high lev-
el of correlation between the value-ethical component of
competence and the component of readiness to participate
in practical activity indicates the necessity for the targeted
cultivation of attitudes of tolerance and ethical sensitivity

Pedagogical Sciences. 2026. Vol. 29, No. 1



I. Kastornykh

towards those with different sexual characteristics or atti-
tudes. The moderate level of correlation between the com-
ponent of knowledge and the component of readiness to
participate in practical activity indicates the limitations of

the traditional methods of educating these future psycho-
sexual education psychologists. The summarised results of
the correlational analysis of the competency components
are presented in Table 3.

Table 3. Correlational relationships between competence components (Pearson’s r)

Component Cognitive Value-ethical Reflective Practical readiness
Cognitive 1.00 0.27* 0.33* *
Value-ethical 0.27* 1.00 0.45**
Reflective 0.33* 0.45** 1.00
Practical readiness 0.41%* 0.58%** 0.49**

Source: *p<0.05; **p<0.01; ***p<0.001
Source: compiled by the author

Considering the results of the correlational analysis, it
is possible to identify the aspects of competence that may
be targeted during the training of future psychologists.
The component of competence related to value-ethical
considerations was found to have the strongest relation-
ship with the component related to the readiness of indi-
viduals to perform practical activities; thus, indicating the
role of these values in determining an individual’s read-
iness to perform such activities. The component related
to reflective aspects of competence exhibited moderate
relationships with each of the value-ethical and practical
components of competence; indicating its role as a medi-
ator between these two other components of competence.
Finally, the cognitive component of competence related to
the weakest relationships with each of the other compo-
nents of competence; suggesting the autonomisation of
these cognitive aspects from those related to values and
practical components of competence. Thus, these find-
ings suggest that the cognitive component of competence
should be developed in relation to the other components
of competence - particularly those of value-ethical and re-
flective aspects — as they play a mediating role in the per-
formance of professional actions by future psychologists.

Through generalising these findings, it is possible to
suggest various potential directions for the improvement
of the professional training of future psychologists. One
such direction for improvement to the training of future
psychologists is the adjustment of the educational pro-
grammes that are currently implemented for psychologists.
According to research from the Organisation for Economic
Co-operation and Development (n.d.), educational pro-
grammes that include applied modules or interdiscipli-
nary classes for future psychologists have ensured higher
levels of adaptability of those future psychologists within
their future careers. Additionally, based upon the findings
of this study, the integration of a compulsory educational
component related to psychosexual education for future
psychologists is another direction for the adjustment of
the educational programmes for those future profession-
als. These results help to confirm the need for such an edu-
cational component for future psychologists, as the lack of
knowledge of psychosexual concepts relates to low levels of
readiness to perform practical activities.

The integration of psychosexual education as a com-
pulsory element of training presupposes not only the
introduction of new disciplines but also an interdiscipli-
nary synthesis of psychological, pedagogical, and medical
knowledge. Such an approach enables the formation of a
holistic vision of psychosexual development as a multidi-
mensional process extending beyond the confines of a sin-
gle discipline. The development of teaching and methodo-
logical materials should be oriented towards a combination
of theoretical content with practical tools. In particular,
the creation of case banks reflecting real-life situations of
interaction with children and adolescents, as well as the
implementation of simulation scenarios and role-playing
games, is advisable. Another component is the introduc-
tion of supervisory practices, which ensure the transforma-
tion of individual experience into professional knowledge.

The prospects for further research should be appropri-
ately linked to the analysis of the long-term effects of ed-
ucational interventions, which will enable an assessment
of the stability of the competencies formed in profession-
al practice. Cross-cultural comparisons acquire particular
significance, as they provide an opportunity to identify the
influence of the sociocultural context on the formation of
professional readiness. The effectiveness of psychosexual
education depends upon the cultural adaptation of both
content and teaching methods. Thus, the practical implica-
tions of fostering competence in future psychologists with-
in the domain of psychosexual education lie in the necessi-
ty for a systemic modernisation of the educational process,
encompassing the institutional integration of relevant con-
tent, the development of practice-oriented teaching mate-
rials, and the reinforcement of the role of reflective and
ethical components in training. It is precisely this model
that allows for the overcoming of the identified empirical
imbalances and ensures the preparation of specialists ca-
pable of effective and responsible professional practice.

DISCUSSION
The juxtaposition of the research findings enabled the
recognition of a common trend in the study: that the ef-
fectiveness of psychosexual education and the training
of specialists in this field is determined not through the
individual components of such training, but through the
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nature of the interaction of those components. The research
results enabled the consolidation of the approaches to psy-
chosexual education discussed in the existing literature
to formulate an interpretative framework for understand-
ing the competence of specialists in this field. Within this
framework, the disproportions between the components of
such competence enabled the recognition of the fact that
while many training methods aim to incorporate elements
of the models of psychosexual education discussed in this
study, they do not account for the interaction of those ele-
ments — limiting their effectiveness in contributing to the
development of competencies that can be directly applied
in the field. Accordingly, the findings contribute to the
scholarly literature on the topic in recognising the need to
shift the focus of training efforts towards the development
of these competencies in relation to each other.

The findings of E.S. Goldfarb & L.D. Lieberman (2021)
correlate with the research findings obtained in this study
regarding the effectiveness of psychosexual education. The
authors noted that such an education can have positive
effects upon the participants in relation to their risky be-
haviours, their interpersonal skills, their attitudes towards
diversity, and their critical thinking skills. These findings
are in agreement with the proposition of the study that the
approach to training specialists in the field should focus
upon the integration of each of these components of psy-
chosexual education. However, the findings of the study
also revealed that despite the theoretical knowledge of psy-
chosexual concepts by many specialist students, those stu-
dents did not automatically exhibit the behavioural chang-
es in response to those changes in knowledge. This finding
is suggestive of the need for the changes in educational ap-
proaches suggested by E.S. Goldfarb & L.D. Lieberman, sup-
porting the conclusions drawn by the authors of this study.

The propositions of the study by M. Ubbiali et al. (2024)
can be juxtaposed with the findings of this study regard-
ing the competence of specialists. M. Ubbiali et al. propose
that specialists in the field should not be focused upon
knowledge alone, but should also develop skills in relation
to the content of psychosexual education, including skills
related to pedagogy, communication, and emotional regu-
lation. The competence model proposed by the authors of
this study is consistent with these suggestions. However,
the findings of this study indicate that these skills are the
least developed among specialists in the field, indicating a
discrepancy between the model proposed by M. Ubbiali et
al. and the actual structure of competence within special-
ists in psychosexual education. Thus, the findings of M. Ub-
biali et al. act as a means of clarifying the model of compe-
tence that should exist within specialists in psychosexual
education, as the research findings indicate that such a
model is not yet achieved in specialists.

The study by A.P. Adekola & A.H. Mavhandu-Mud-
zusi (2022) enabled the interpretation of the role of the
sociocultural context of the students within the effective-
ness of psychosexual education. The authors determined
that without taking consideration of the environmental

and sociocultural factors that affect the students, the pro-
vision of psychosexual education was not associated with
changes in the students’ behaviours. Such findings are in
accordance with the findings of this study, which deter-
mined that the cognitive component of the competence
model was limited among specialists in psychosexual ed-
ucation. The correlation between the cognitive and prac-
tical components of the competence model indicates the
lack of effectiveness of the knowledge-based component
of training. In contrast, the correlation between the val-
ue-ethical component and the practical component of
competence is more substantial, indicating its importance
in the development of specialists in psychosexual educa-
tion. Thus, the findings of A.P. Adekola & A.H. Mavhan-
du-Mudzusi support the findings of this study in suggest-
ing the integration of each of these components as part of
the training of specialists.

The tenets of the study by D. Mollen & D.M. Ab-
bott (2022) are correlated with the findings of the study.
D. Mollen & D.M. Abbott suggested that the topics relat-
ing to psychosexual education are lacking within many
psychology curricula, leading to the lack of competence
among specialists in psychosexual education. These find-
ings are supported by the results of this study, wherein
many specialists exhibit lacking knowledge of the aspects
of psychosexual education beyond those relating to bio-
medical sciences alone. Concurrently, the results allowed
for a more nuanced delineation of the consequences of
such fragmentation: it manifested not only within the cog-
nitive domain but also in diminished confidence in com-
munication, avoidance of complex topics, and an inade-
quately formed professional role. Within this context, the
scholars’ conclusions received empirical confirmation and
were extended through the inclusion of an analysis of the
internal structure of competence. It was established that
even when discrete elements of training are present, their
insufficient integration fails to ensure the formation of ho-
listic professional readiness.

The results obtained in the present study serve to
refine the propositions set forth in the work of F.]. Pla-
za-del-Pino et al. (2021), which primarily addressed barri-
ers to the implementation of sexuality education in prima-
ry schools. That study established that a deficit in teacher
professional training and the anticipation of adverse pa-
rental reactions substantially constrain the delivery of ed-
ucational programmes. In the present research, these as-
sertions received further empirical concretisation through
the identified disproportion between the value-ethical and
operational-practical components of competence. Specif-
ically, the documented high proportion of students with
developed tolerant attitudes was coupled with insufficient
readiness for practical interaction, reflecting an analogous
mechanism of avoiding challenging communicative situa-
tions as described by the authors. Furthermore, the present
study expanded upon these conclusions by demonstrat-
ing that the barriers are not confined to external factors
but possess an intra-professional nature, linked to the
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insufficient development of the reflective component and
the ambiguity of professional boundaries.

A comparison with the findings of O. Ivanova et
al. (2024) permits an interpretation of the empirical data
obtained herein within a broader institutional context. The
study demonstrated that the existence of international pol-
icies in the field of sexuality education does not guarantee
their mandatory implementation, resulting in variability in
national approaches and fragmentation of the education-
al environment. In the present research, fragmentation is
also reflected at the level of training itself: only a segment
of the surveyed respondents demonstrated a systemic un-
derstanding of psychosexual education, while a proportion
of the participants had knowledge based on a medical-in-
formational model alone. The fragmentation of knowledge
corresponds to the effect of political ambiguity on psycho-
sexual education, as evidenced by the authors of the article.
Additionally, the sociocultural constraints on psychosexu-
al education, as discussed by O. Ivanova et al., are reflected
within the attitudes of the students towards such educa-
tion. Another research study that helps to shed light upon
the formation of knowledge and skills within the area of
psychosexual education is that conducted by G. Vinciguer-
ra et al. (2022). The researchers performed a study to de-
termine the effectiveness of various psychosexual training
methods for students with intellectual disabilities. The
authors found that knowledge levels increased among the
students following the training sessions. As such, the au-
thors recommend the reinforcement of the practical com-
ponent of training for these students, such as through the
use of case-study methods and the supervision of training
sessions by educators.

Concurrently, the results obtained allowed for the
clarification that an increase in cognitive indicators does
not guarantee an automatic enhancement of practical
readiness, given that only a moderate correlation was
identified between these components. Thus, in contrast to
the localised effect of knowledge enhancement recorded
by the authors, the present study revealed the necessity
of integrating cognitive, value-based, and reflective di-
mensions to achieve sustainable professional outcomes.
Analysis of the provisions put forward by D. Bulgarelli &
B. Ragaglia (2025) has allowed for a deeper understanding
of the significance of individualisation and the duration
of educational interventions. The study underscored the
necessity of adapting programmes to the specific needs of
autistic adolescents, as well as the importance of coopera-
tion between professionals and families. In the present re-
search, these ideas were reflected in the identified role of
the sociocultural context and communicative barriers that
influence the efficacy of future psychologists’ professional
practice. In particular, it was established that a proportion
of respondents experienced difficulties in defining the
boundaries of interaction with parents, which indirectly
corroborates the necessity of developing intersubjective
communication skills, as emphasised by scholars. Concur-
rently, the present study expanded upon these conclusions

by demonstrating that individualisation should pertain
not only to client groups but also to the process of profes-
sional training, taking into account the varying profiles of
students’ competence formation.

The synthesis of the comparative results indicated that
scholarly approaches to psychosexual education converge
in acknowledging its integrative nature; however, they
diverge in the degree of attention afforded to the inter-
nal structure of professional competence. The conducted
research enabled the specification of these approaches
through the empirical identification of imbalances among
discrete components and the establishment of correlational
links between them. This has provided grounds for refining
scientific conceptions regarding the mechanisms of transi-
tion from knowledge to professional action, which, in prior
works, were predominantly examined at a conceptual level.

CONCLUSIONS

The present study has provided a theoretical substantia-
tion and empirical verification of a structural model of pro-
fessional competence among future psychologists in the
domain of psychosexual education. Based on the analysis
of international normative legal and scientific approach-
es to the problem of psychosexual education, it is possible
to determine the characteristics of such a phenomenon.
Psychosexual education can be considered an interdiscipli-
nary phenomenon, the formation of knowledge of which
is based on the integration of knowledge from the fields of
developmental psychology, psychology of teaching, medi-
cine, and public health. The main trend in the development
of psychosexual education is the shift from providing in-
formation to forming strategies for behaviour. The effec-
tiveness of sexuality education has been established to rely
upon the integration of the cognitive, social, and emotional
components of the learning process. With regard to the de-
velopment of knowledge according to the age of students, it
was ascertained that in younger age groups, the formation
of concepts regarding the body and its boundaries is the
main component of sexual education that prevents cases of
sexual violence against children. Among adolescents, edu-
cational efforts should focus upon the development of com-
munication and emotional skills. The ethical norms that
must guide the activity of a psychologist involved in the
field of psychosexual education are primarily constituted by
international human rights and psychological ethics norms
and national policies regarding such education. In addition
to these international norms, students within Eastern Eu-
rope face additional barriers in the area of psychosexual
education due to the limited access to systematic educa-
tion and the reliance upon informal sources of information.

In the empirical component of this research, four
components that constitute the professional competence
of future psychologists in the area of psychosexual educa-
tion were identified: cognitive, value-ethical, operation-
al-practical, and reflexive components of knowledge. In
each of these components, it was determined that students
exhibited an uneven level of formation of these concepts.
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In the value-ethical component, students exhibited the
highest rates of formation of the knowledge within this
area (41.8%). However, the same students exhibited only
a medium rate of formation of the operational-practical
component of knowledge (52.3% had achieved a medium
level of formation for this component, compared to 28%
who developed an understanding of the concept of forming
a plan to prevent sexual violence against women). The cog-
nitive component of knowledge was even in its formation
rates (34.9% within the higher range of development of
this component vs. 46.5% who had developed only medium
levels of knowledge within this area). In the reflect on the
component of knowledge among future psychologists, a
higher rate (24.4%) of students lacked knowledge of strate-
gies for preventing sexual violence against women. Within
these components, correlations were found between val-
ue-ethical knowledge and the operational-practical com-
ponent (r=0.58). Additionally, correlations between the re-
flective component and both the value-ethical component
(r=0.45) and operational-practical component (r=0.49) of
knowledge were found among students. Based upon these
correlations, four different groups of students within the
sample can be categorised according to the formation of
their professional competencies: cognitively oriented,

value-oriented, integrated, and at-risk category of stu-
dents. Thus, results of this research indicate that the for-
mation of professional competencies among future psy-
chologists who intend to work in the area of psychosexual
education requires the development of both value-ethical
and reflective components of knowledge as a means of de-
veloping effective professional practice in this area. A lim-
itation of the study resides in the relatively modest sample
size and its localised character, which precludes the gener-
alisation of findings to the entire cohort of higher educa-
tion institutions in Ukraine. Prospects for further research
are envisaged in the analysis of the long-term effects of
educational interventions and cross-cultural comparisons,
which would enable an assessment of the stability of the
competencies formed within professional practice.
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dopMyBaHHA KOMMNETEeHTHOCTi ManbyTHiX ncuxonoris
y chepi ncuxoceKcyanbHOiI OCBiTK giTen Ta NigniTKiB

4 N

AHoOTaUifA. MeTo10 gocTiKeHHsT 6Y/I0 OKPecauTy KOHLeNTyalbHi 3acaiy Ta 3AiCHUTY eMIipUuHy IepeBipKy
CTPYKTYPHOI opranisariii mpodeciiiHOi KOMITIETEHTHOCTI MaitOyTHiX TICUXOJIOTIB y cepi MCUXOCeKCyaabHOI OCBITH
JiTei Ta migmiTKiB. MeTomonorivuHa orika nepegbavarsna MoegHaHHS aHasi3y MisXkKHapOIHUX HOPMaTUBHUX PAMOK i3
KiTbKiCHO-SKiCHMM BUMipIOBAaHHSIM YOTYPbOX KOMIIOHEHTiB KOMIIETEHTHOCTi Uepe3 cTaHJapTU30BaHe aHKeTyBaHHS,
CUTYyalliliHi 3aBOaHHS Ta TeMaTuUuyHe KOAYBaHHsS BiAmoBimeit. AHami3 BigmoBimel 3acBigumB, 10 KOTHITMBHUI
KOMITOHEHT JIeMOHCTPYBaB BiTHOCHO 36a71aHCOBaHMI1 po3MoAin piBHiB chopmoBaHocTi (34,9 % Bucokoro Ta 46,5 %
CcepelHbOTO PiBHIB), 1[0 MOKAa3aja0 LOCTaTHil 06cCsT 3acBO€HOI TeopeTnyHoi iHdbopmalii. BogHouac cutyaniiii
3aBJaHHS BUSIBWIN 0OMeskeHY 34aTHICTh 10 TpaHchopMallii 3HaHb Y PAKTUYHI Ail, 110 MPOsIBMIIOCS y JOMiHYBaHHI
CepelHbOTO DPiBHSI OMepaliifHO-MPakKTUYHOTO KOMIIOHeHTa (52,3 %) Ta HaiHWKYill 4yacTii BMUCOKOTO DiBHS
(28,0 %). OuiHIOBaHHS LiHHICHO-eTUYHMX Opi€HTAllill MoKa3aao iX BiZHOCHY cOpMOBaHICTh, 30KpeMa BUCOKMIL
piBeHb 6ys0 3adikcoBaHo y 41,8 % pecroHIeHTIB, OJHAK BiIKPUTi BiAIIOBiIi BUSIBMIM HASIBHICTH MPUXOBAHUX
CyIlepevyHoCTeli y 3aCTOCYBaHHI IIMX OPieHTUPIB y ckIagHux npodeciiinux cutyanisx. PedaekcMBHMIT KOMIIOHEHT
XapaKTepu3yBaBCsl HAWBUIOK BapiaTUMBHICTIO Ta YAaCTKOIO HU3bKUX TMOKa3HUKIB (24,4 %), 10 MPOSIBISIIOCS
y ¢parmMeHTapHOCTI caMoOaHali3y Ta TPYLHOIAX y MPOTHO3yBaHHI mpodeciituux niit. KopensuiiiHmit aHamis
3aCBifUMB HASIBHICTh CTATUCTMYHO 3HAUYIIMX 3B’SI3KiB MiX LIiHHICHO-eTMUHMMM Opi€HTALisIMM Ta MPAKTUYHOIO
rotoBHicTio (r=0,58), a TAaKOX MixX pedIeKCMBHUM i MPaKTUYHMUM KoMIoHeHTamu (r = 0,49), 110 BKasaao Ha iXHIO
¢dbyHKLiI0 perynsTopa MOBeAiHKOBMX pilieHb. OTpMMaHi pe3ylbTaTU AO3BONWIM iHTepIHpeTyBaTu npodeciiiHy
KOMIIET@HTHICTb SIK iHTerpaTUBHY CUCTeMYy, Y MeKax SIKOi oKpeMmi CKaanoBi (GyHKLiOHyBaau HepiBHO3HAUHO Ta
noTpebyBany IiecIpsIMOBAHOIO Y3TO[KeHHs. IIpakTuuHe 3HAUEHHs IOJSITA€ Y MOXIMBOCTI BMKOPMCTaHHS
OTPUMAaHMX PE3yNbTaTiB IJIs1 PO3POOKM OCBITHIX MporpaM i TPEHiHTOBUX MOJYJ/IiB, OPiEHTOBaHMX Ha BUK/IAHAyiB
TICUXOJIOTIUHMX CIIeIiaIbHOCTel Ta pO3POOHUKIB HaBYAIbHUX KypCiB Y cdepi mcuxocekcyanbHOi 0CBiTH

Knio4oBi CnoBa: KorHiTMBHMIT KOMIIOHEHT; KOMYHIiKaTMBHi 6ap’epy; olepawijiHo-MpaKTUYHMII KOMIIOHEHT;
peduieKCMBHMIT KOMITOHEHT; CYIIepBi3iiiHi MPaKTUKY; IiIHHICHO-e TUYHMIT KOMITOHEHT j
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